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Abstract

This study evaluates the effectiveness of technology-integrated English for
Specific Purposes (ESP) instruction in enhancing both language competence
and clinical readiness among health education students. The research is
motivated by the persistent gap between the acquisition of medical English
terminology and the contextual, practice-oriented communication skills
required in clinical settings, particularly in developing countries. A mixed-
methods approach with a sequential explanatory design was employed. The
quantitative phase involved pre-test and post-test assessments to measure
improvements in  medical English  proficiency,  scenario-based
communication skills, and student confidence. The qualitative phase
included in-depth interviews, classroom observations, and analysis of
interactions in virtual patient simulations to explore learning experiences
and pedagogical dynamics. The findings reveal that the integration of digital
technologies, such as virtual patient simulations, case-based role-play, and
online learning platforms, significantly improves students’ mastery of
medical terminology, interpersonal communication in clinical contexts, and
academic literacy. Students also demonstrated increased confidence in
conducting patient interviews, explaining medical conditions, and engaging
in interdisciplinary discussions. Furthermore, technology-enhanced learning
promoted self-directed learning and active engagement. This study
contributes a novel ESP model that explicitly links language learning
outcomes with clinical readiness indicators, offering a comprehensive
framework that integrates linguistic, technological, and clinical dimensions.
The results underscore the potential of technology-integrated ESP to bridge
the gap between academic preparation and professional healthcare
demands.
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The growing complexity of healthcare systems in an increasingly globalized world has

brought renewed attention to the communicative competence of health professionals,

particularly in English as the dominant lingua franca of medical knowledge and practice.

Beyond clinical expertise, healthcare practitioners are now expected to demonstrate the

ability to engage in nuanced, patient-centered
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multidisciplinary teams, and access rapidly evolving scientific information. In many
developing and transitional contexts, however, this expectation has not been matched by
corresponding transformations in educational practice. English for Specific Purposes (ESP)
courses in medical and health education often remain narrowly focused on vocabulary
acquisition and basic linguistic structures, rather than fostering the applied communication
skills required in real clinical settings. This disjunction has contributed to a persistent gap
between academic preparation and professional readiness, raising concerns about the overall
quality of healthcare delivery and patient safety (Hasanah et al., 2024; Juliana et al., 2025).

Empirical evidence underscores the urgency of addressing this issue. Studies have
shown that ineffective communication in healthcare settings is a significant contributor to
diagnostic errors, patient dissatisfaction, and reduced treatment adherence (Kailani et al.,
2025; Utami et al.,, 2025; Widyawati et al.,, 2022). In multilingual environments, these
challenges are further compounded by language barriers that limit both patient
understanding and practitioner confidence (Amiroh et al., 2024; D. Putri et al., 2025). Within
medical education, several reports indicate that students often feel underprepared to
conduct clinical interactions in English, particularly when dealing with sensitive conversations
such as history taking, delivering diagnoses, or explaining treatment options (Handayani et
al., 2024; Tohari, 2024). These findings suggest that language learning in isolation, detached
from clinical application, is insufficient to meet the demands of contemporary healthcare
practice.

At the same time, advances in educational technology have opened new possibilities
for bridging this gap. Simulation-based learning, virtual patient platforms, and digital learning
environments have been increasingly recognized as powerful tools for enhancing experiential
learning and professional competence. Such approaches enable students to engage in
authentic, scenario-based interactions that mirror real-world clinical encounters, thereby
fostering both cognitive and affective dimensions of learning (Prasetya, 2024; Rinawati et al.,
2022). However, the integration of these technologies into ESP curricula remains uneven and
often lacks a coherent pedagogical framework that explicitly connects language development
with clinical readiness. As a result, the potential of technology to transform language learning
in medical education has yet to be fully realized.

A growing body of literature has explored the role of ESP in professional education,
highlighting its importance in aligning language instruction with disciplinary needs. Ananta et
al. (2025) and Fitria (2023) emphasize that ESP should be grounded in authentic discourse
practices and target specific communicative contexts, while Husna and Hindriyastuti (2023)
as well as Sebong et al. (2025) argue for a needs-based approach that reflects the realities of
professional communication. In the context of medical education, Nasution et al. (2023) and
Rahmawati and Mar’an (2024) demonstrate that ESP programs tailored to healthcare settings
can improve both linguistic competence and job performance. Similarly, Brooks et al. (2021)
and Rafig et al. (2021) find that integrating clinical scenarios into language instruction
enhances students’ ability to use English in contextually appropriate ways. Despite these
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advances, much of the existing research continues to treat language learning as an end in
itself, rather than as a means to achieving broader professional competencies.

Parallel to developments in ESP, research in medical education has increasingly
emphasized the importance of simulation-based and experiential learning. Erni et al. (2023)
and Haque et al. (2022) provide robust evidence that technology-enhanced simulation
improves knowledge retention, clinical skills, and learner satisfaction. I. G. A. V. W. Putri and
Nurita (2021) as well as Raharjo and Lestari (2020) further argue that deliberate practice in
simulated environments can lead to measurable improvements in clinical performance.
Virtual patient systems, in particular, have been shown to support the development of clinical
reasoning and decision-making skills while also offering a safe space for repeated practice
(Flower & Hayes, 1981; Henderson, 2021). Yet, these studies rarely consider the linguistic
dimension of clinical communication, leaving an important aspect of professional
competence underexplored.

In the field of educational technology, there is increasing recognition of the value of
technology-enhanced learning environments in promoting student engagement and self-
directed learning. Harfitt (2019) and Yamin et al. (2020) highlight the effectiveness of digital
platforms in facilitating flexible and personalized learning experiences, while Arifah et al.
(2025) and Word and Park (2015) underscore the importance of aligning technological tools
with pedagogical design. Within language education, Dewanto (2020) and Rahayu et al. (2023)
note that digital tools can support interactive and immersive learning, particularly when
combined with task-based approaches. However, the integration of these insights into ESP
for medical education remains fragmented, with limited empirical studies examining how
technology can simultaneously support language acquisition and clinical competence.

Recent scholarship has begun to call for more integrated approaches that bridge
disciplinary boundaries. Liicking (2023) and Nurhidayah et al. (2024) advocate for the use of
telecollaboration and digital simulations to enhance intercultural and professional
communication skills, while Bakel and Horak (2024) and Yates (2022) emphasize the role of
standardized patients in assessing both clinical and communicative competence. In a similar
vein, the concept of situated learning proposed by Kekeya (2021) suggests that knowledge is
best acquired through participation in authentic practices, an idea that resonates strongly
with the goals of ESP and simulation-based education. Despite these theoretical
convergences, empirical studies that bring together applied linguistics, medical education,
and educational technology into a unified framework remain scarce, particularly in the
context of developing countries where resource constraints and contextual challenges may
shape implementation.

Against this backdrop, it becomes increasingly apparent that the challenge is not
merely one of improving language instruction or adopting new technologies in isolation, but
of rethinking how these elements can be meaningfully integrated to support clinical readiness
as a holistic outcome. Much of the existing work has tended to focus on discrete components,
linguistic proficiency, technological tools, or clinical skills, without fully capturing the complex

42



Jurnal Penelitian dan Pengabdian kepada Vol. 1 Issue 1 | FEBRUARY 2025
Masyarakat (JPPM)

interplay between them. This fragmentation has limited our understanding of how students
develop the capacity to communicate effectively in real clinical contexts, where language,
knowledge, and professional judgment must converge seamlessly.

In response to these limitations, this study advances an approach that situates ESP
within a technology-integrated, simulation-based learning environment explicitly oriented
toward clinical readiness. By conceptualizing language learning not as an isolated objective
but as an integral component of professional practice, the study offers a more comprehensive
framework for understanding and evaluating learning outcomes. The use of a mixed-methods
design further enables a nuanced exploration of both measurable improvements and lived
learning experiences, providing a richer account of how students engage with and benefit
from the intervention. In doing so, the study contributes to ongoing efforts to reimagine
medical education in ways that are responsive to the demands of contemporary healthcare
systems.

Accordingly, the purpose of this research is to evaluate the effectiveness of
technology-integrated ESP in enhancing both linguistic competence and clinical readiness
among health students. Specifically, the study seeks to examine how digital simulations, case-
based role-play, and online learning resources can support the development of clinical
communication skills, academic literacy, and learner confidence. By addressing these
interconnected dimensions, the research aims to provide evidence-based insights that can
inform curriculum design, pedagogical practice, and future research, particularly within
contexts striving to strengthen the capacity of their healthcare workforce in a rapidly changing
global landscape.

RESEARCH METHOD

This study employed a mixed-methods approach using a sequential explanatory
design, in which quantitative data were collected and analyzed in the initial phase, followed
by qualitative inquiry to provide deeper interpretation of the findings. This design was
deliberately chosen to capture not only the measurable impact of technology-integrated
English for Specific Purposes (ESP) instruction on students’ language competence and clinical
readiness, but also the lived experiences, perceptions, and learning dynamics that underlie
these outcomes. While quantitative methods allow for statistical validation of improvement,
they often fall short in explaining how and why such changes occur. Therefore, the qualitative
phase was essential to uncover the pedagogical processes, student engagement patterns, and
contextual factors shaping the effectiveness of the intervention (Arsyad & Zainil, 2023; Dewi,
2021).

The research was conducted in a health sciences higher education institution in
Indonesia, a context that reflects the broader challenges faced by developing countries in
aligning language education with professional healthcare demands. This location was selected
not only for its relevance to the research problem but also because it has begun integrating
digital learning platforms and simulation-based activities into its ESP curriculum, albeit in a
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limited and exploratory manner. Such a setting provides a fertile ground for examining both
the potential and constraints of technology-enhanced ESP in real educational practice,
making it particularly suitable for this study.

The participants were selected purposively to ensure that they could provide rich and
relevant data aligned with the research objectives. A total of 48 undergraduate students
enrolled in an ESP course for health programs participated in the quantitative phase. From
this group, 12 students were further selected for in-depth qualitative interviews based on
variation in performance, engagement level, and gender representation, allowing for a more
nuanced understanding of diverse learning experiences. In addition, 3 ESP lecturers who were
directly involved in designing and delivering the technology-integrated instruction were
included as key informants. Their inclusion was crucial to capture the instructional strategies,
challenges, and pedagogical reflections from the teaching perspective.

Data collection in the quantitative phase involved pre-test and post-test instruments
designed to assess students’ medical English proficiency, clinical communication skills
through scenario-based tasks, and self-reported confidence levels. These instruments were
chosen to reflect both linguistic and applied competencies, ensuring alignment with the
concept of clinical readiness. Statistical analysis, including paired sample tests, was conducted
to determine the significance of improvement.

The qualitative phase involved multiple techniques to ensure depth and credibility.
Semi-structured interviews were conducted with students and lecturers to explore their
experiences with virtual patient simulations, case-based role-play, and digital learning
platforms. Classroom observations were carried out to document interaction patterns,
student engagement, and the integration of language and clinical content in practice. In
addition, interaction data from simulation sessions were analyzed to identify communication
strategies, errors, and improvements over time. These methods were selected because they
allow for capturing both verbalized experiences and actual practices, thereby providing a
holistic understanding of the learning process (Nassaji, 2021).

To enhance the trustworthiness of the findings, triangulation was applied at multiple
levels. Data triangulation was achieved by comparing information obtained from students,
lecturers, and observational records. Methodological triangulation was ensured through the
combination of tests, interviews, and observations, allowing different dimensions of the
phenomenon to be examined concurrently. Furthermore, the integration of quantitative and
qualitative findings during the interpretation phase enabled a form of methodological
complementarity, strengthening the overall validity of the conclusions. Analytical rigor was
maintained through systematic coding and thematic analysis for qualitative data, while
guantitative results were interpreted in light of these emerging themes. Through this
integrative and carefully structured approach, the study seeks to provide a robust and
contextually grounded evaluation of technology-integrated ESP in medical education.
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RESULTS AND DISCUSSION

Improvement in Medical English Proficiency through Technology-Integrated ESP

The quantitative findings of this study reveal a clear and statistically significant
improvement in students’ medical English proficiency following the implementation of
technology-integrated ESP instruction. The pre-test and post-test results indicate that
students not only expanded their mastery of medical terminology but also demonstrated a
stronger ability to construct contextually appropriate expressions in clinical communication
scenarios. This improvement was particularly evident in tasks requiring the use of discipline-
specific vocabulary within patient interaction contexts, suggesting that learning was no longer
limited to memorization but extended to meaningful application. As shown in Table 1, the
mean scores increased across all measured components, including terminology recognition,
academic writing structure, and scenario-based language use.

Table 1 Improvement in Medical English Proficiency (Pre-test and Post-test Results)

Component Pre-test Mean Post-test Mean Gain Score
Medical Terminology Mastery 62.4 81.7 +19.3
Academic Language Structure 65.1 83.2 +18.1
Clinical Communication (Scenario) 60.8 80.5 +19.7

Source: Research Data Analysis (2025)

These results suggest that the integration of digital tools, particularly virtual patient
simulations and interactive online modules, played a critical role in contextualizing language
input. Rather than encountering medical vocabulary as isolated lexical items, students
engaged with terms embedded in clinical narratives, diagnostic reasoning, and patient
interaction flows. This aligns with the principle of technology-enhanced language learning,
where digital environments facilitate multimodal exposure and authentic task engagement,
enabling learners to internalize language through use rather than repetition (Dewaele, 2019;
Mashudi et al., 2023). In this study, such environments allowed students to repeatedly
encounter and practice medical expressions in simulated yet realistic settings, thereby
reinforcing both comprehension and production skills.

The qualitative findings further illuminate how these improvements were experienced
and constructed by the learners. Several students reported that the use of virtual simulations
and case-based tasks made medical English “feel real” and directly relevant to their future
profession. One participant, identified as S3, explained that “before, | only memorized terms,
but now | understand when and how to use them when talking to patients.” This shift from
declarative to procedural knowledge is significant, as it reflects deeper cognitive processing
and aligns with the goals of ESP in professional contexts. Another student (S7) noted that the
integration of video-based cases and interactive dialogues helped them “connect the
language with the situation,” suggesting that meaning-making occurred through contextual
immersion rather than abstract instruction.
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Classroom observations also revealed a notable transformation in how students
engaged with language tasks. During simulation sessions, students actively negotiated
meaning, corrected each other’s expressions, and experimented with different ways of
explaining medical conditions. This collaborative and exploratory use of language indicates
that learning was not only individual but socially constructed, supported by the affordances
of the digital environment. The lecturer (L2) highlighted that students became “more willing
to speak and try,” even when unsure, because the simulated setting reduced anxiety and
provided immediate feedback. This observation underscores the role of technology not only
as a content delivery tool but as a facilitator of interaction and risk-taking, both of which are
essential for language development.

Importantly, the improvement in academic language structure suggests that the
benefits of technology-integrated ESP extend beyond oral communication. Students
demonstrated better organization of ideas, more accurate use of formal expressions, and
greater coherence in written tasks such as case reports and reflective summaries. This can be
attributed to the integration of online learning platforms that provided structured input,
model texts, and opportunities for iterative feedback. As noted by Chen et al. (2025) and E.
Madhavi et al. (2023), digital learning environments can support deeper learning by enabling
students to revisit materials, reflect on their performance, and engage in self-paced practice.
In this study, such features appear to have contributed to a more sustained and reflective
engagement with language.

Taken together, these findings suggest that the observed improvement in medical
English proficiency is not merely a function of increased exposure, but of a qualitatively
different learning experience. By embedding language within clinically relevant tasks and
leveraging the affordances of digital technology, the ESP model implemented in this study
created an ecosystem in which language learning became inseparable from professional
practice. This resonates with contemporary views of language as a social and functional tool,
shaped by context and purpose. In this sense, the gains observed in this study reflect not only
enhanced linguistic competence but also a shift toward more authentic, practice-oriented
language use, which is essential for clinical readiness.

Development of Clinical Communication Skills in Simulated Environments

The findings of this study demonstrate a substantial development in students’ clinical
communication skills, particularly in their ability to conduct anamnesis, provide clear medical
explanations, and engage in empathetic interpersonal interactions with patients. These
improvements were captured through scenario-based assessments administered during the
guantitative phase, as well as through qualitative analysis of student interactions within
virtual patient simulations. The results indicate that students were increasingly able to
integrate linguistic competence with clinical reasoning and communicative sensitivity,
reflecting a shift from language use as an abstract skill toward language as an embedded
component of professional practice.
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Quantitatively, the scenario-based communication scores showed a marked increase
between pre-test and post-test phases. Students demonstrated improved performance in
structuring patient interviews, using appropriate questioning techniques, and delivering
explanations in a clear and patient-centered manner. As presented in Table 2, the gains were
particularly notable in components related to interactional clarity and responsiveness,
suggesting that students were not only using correct terminology but also adapting their
language to the needs and conditions of the patient.

Table 2 Improvement in Scenario-Based Clinical Communication Skills

Communication Component Pre-test Mean Post-test Mean Gain Score
Anamnesis Structure 61.2 82.6 +21.4
Clarity of Medical Explanation 59.8 81.3 +21.5
Interpersonal Communication 63.0 84.1 +21.1

Source: Research Data Analysis (2025)

These quantitative improvements are further illuminated by qualitative insights drawn
from simulation sessions and participant reflections. During virtual patient interactions,
students began to demonstrate greater awareness of communicative nuances, such as tone,
pacing, and empathy. For instance, one student (S5) reflected that “in the simulation, |
realized that explaining is not just about correct words, but also about making patients feel
understood.” This statement highlights a critical transition from purely linguistic accuracy to
communicative effectiveness, where meaning is co-constructed through interaction. Another
participant (S9) noted that repeated exposure to simulated cases helped them “think like a
doctor while speaking English,” suggesting an emerging integration of language and clinical
cognition.

Observational data further support these findings. In early sessions, many students
relied heavily on scripted expressions and showed limited flexibility in responding to patient
cues. However, as the intervention progressed, students became more adaptive, using follow-
up questions, paraphrasing, and clarification strategies to maintain the flow of interaction.
This evolution indicates the development of pragmatic competence, which is essential in
clinical communication but often overlooked in traditional ESP instruction. The lecturer (L1)
observed that “students started to move beyond memorized dialogues and began to engage
in real communication,” emphasizing the transformative role of simulation in fostering
authentic language use.

From a theoretical perspective, these findings align with the principles of simulation-
based learning in health professions education, which emphasize the value of experiential
learning in developing complex professional competencies. Simulation provides a safe and
controlled environment where learners can practice, make mistakes, and receive feedback
without the risk of harming real patients (Pratiwi & Firdaus, 2025; Sutisna & Vonti, 2020). In
this study, the use of virtual patient platforms allowed students to repeatedly engage in
clinical scenarios that required both linguistic precision and interpersonal sensitivity. This
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iterative process appears to have facilitated deeper learning, as students were able to refine
their communication strategies over time.

Moreover, the integration of language and clinical tasks within the simulation
environment reflects a situated learning approach, where knowledge is constructed through
participation in context-specific activities. Language, in this sense, becomes a tool for action
rather than an end in itself. Students are not merely learning how to speak English; they are
learning how to perform as future healthcare professionals in English-mediated contexts. This
is particularly important in multilingual and resource-constrained settings, where the ability
to communicate effectively across linguistic boundaries can significantly impact the quality of
care.

An additional insight emerging from the qualitative data is the role of emotional
engagement in shaping communication skills. Several students reported feeling more
confident and less anxious when interacting with virtual patients compared to traditional
classroom activities. As noted by student S2, “the simulation feels real, but | am not afraid to
make mistakes, so | try more.” This reduction in affective barriers appears to have encouraged
greater participation and experimentation, both of which are critical for developing
communicative competence. Such findings resonate with recent research suggesting that
immersive and interactive learning environments can enhance both cognitive and emotional
dimensions of learning (Lestari et al., 2022; Zakian et al., 2022).

Enhancing Student Confidence and Professional Identity Formation

The findings of this study indicate a meaningful enhancement in students’ confidence
when engaging in clinical communication, which in turn reflects an emerging sense of
professional identity as future healthcare practitioners. This dimension of learning, while less
visible than measurable linguistic gains, proved to be equally significant in shaping students’
readiness for real-world clinical interaction. Drawing on both quantitative data from
confidence scales and qualitative insights from in-depth interviews, the study reveals that the
integration of simulation-based and technology-enhanced ESP learning created a supportive
environment in which students gradually developed not only the ability but also the
willingness to communicate in English within clinical contexts.

Quantitative results show a consistent increase in students’ self-reported confidence
across key domains of clinical communication. As presented in Table 3, the most notable
improvements were observed in students’ confidence in conducting patient interviews,
explaining medical conditions, and participating in interdisciplinary discussions. These gains
suggest that confidence was not developed in isolation, but alongside improvements in
language proficiency and communicative competence, reinforcing the interconnected nature
of these constructs.
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Table 3 Improvement in Student Confidence in Clinical Communication

Confidence Domain Pre-test Mean Post-test Mean Gain Score
Conducting Patient Interviews 58.7 82.9 +24.2
Explaining Medical Conditions 57.9 81.5 +23.6
Participating in Clinical Discussions 60.3 83.1 +22.8

Source: Research Data Analysis (2025)

These quantitative trends are further substantiated by qualitative accounts that
iluminate how confidence was experienced and constructed over time. Many students
described an initial sense of hesitation and anxiety when asked to perform clinical
communication tasks in English, particularly in front of peers. However, as they engaged
repeatedly with virtual patient simulations and case-based role-play, this anxiety gradually
diminished. One participant, S4, reflected that “at first | was afraid of making mistakes, but
the simulation helped me practice without feeling judged.” This perception of a
psychologically safe learning space appears to have played a crucial role in enabling students
to take risks, experiment with language, and build confidence incrementally.

Another student, S10, emphasized the transformative nature of the experience,
noting that “I started to feel like a real healthcare worker, not just a student learning English.”
This statement points to a deeper shift beyond confidence, namely the formation of a
professional identity. Through repeated engagement in simulated clinical interactions,
students began to internalize the roles, responsibilities, and communication styles associated
with healthcare professionals. This process aligns with the concept of professional identity
formation, which involves the integration of knowledge, skills, values, and self-perception into
a coherent sense of “being” a professional (Daud & Astuti, 2023; Renandya et al., 2018). In
this study, language served as a key medium through which this identity was enacted and
negotiated.

Observational data reinforce this interpretation. Over the course of the intervention,
students exhibited increased initiative in leading interactions, asking follow-up questions, and
responding to patient concerns with greater empathy and clarity. These behaviors suggest
not only improved competence but also a growing sense of ownership and responsibility in
communication. The lecturer (L3) observed that “students became more confident in
expressing themselves, even when their grammar was not perfect, because they focused on
being understood.” This shift from form-focused to meaning-focused communication is
indicative of a maturing professional mindset, where the primary goal is effective patient care
rather than linguistic perfection.

From a theoretical standpoint, the development of confidence and professional
identity in this study can be understood through the lens of experiential and immersive
learning. Simulation-based environments provide opportunities for learners to engage in
authentic tasks, reflect on their performance, and receive feedback, all of which contribute
to the construction of professional identity (Khotimah et al., 2019; Putra & Tustiawati, 2024).
Furthermore, recent research highlights the role of immersive learning environments in
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fostering psychological engagement and self-efficacy, which are critical components of
confidence (Cheng & Lee, 2018; Nguyen & Stracke, 2021). In the context of this study, the
combination of virtual simulations, interactive tasks, and reflective activities appears to have
created a holistic learning experience that supports both cognitive and affective
development.

Importantly, confidence in this context is not merely a subjective feeling but a
functional indicator of clinical readiness. Students who feel confident are more likely to
initiate communication, respond effectively to patient needs, and participate actively in
collaborative decision-making. This is particularly relevant in multilingual healthcare settings,
where hesitation or lack of confidence can hinder effective communication and compromise
patient outcomes. By fostering confidence through structured and supportive learning
experiences, technology-integrated ESP contributes to preparing students for the
complexities of real clinical practice.

Technology as a Catalyst for Self-Directed and Active Learning

The integration of digital technologies within the ESP learning environment in this
study did not merely enhance learning outcomes, but fundamentally reshaped how students
engaged with the learning process itself. One of the most salient findings is the emergence of
more self-directed and active learning behaviors among students, reflecting a shift from
teacher-centered instruction toward a more learner-driven model. This transformation was
observed through classroom interactions, platform usage patterns, and student reflections,
all of which indicate that technology functioned as a catalyst for fostering autonomy,
initiative, and sustained engagement.

Quantitative indicators of student engagement, drawn from participation tracking and
activity completion rates, reveal a notable increase in active involvement over the course of
the intervention. Students demonstrated higher frequencies of accessing learning materials,
completing optional exercises, and participating in online discussions beyond the minimum
course requirements. As summarized in Table 4, the average engagement scores across key
indicators showed consistent improvement, suggesting that students were not only
complying with instructional demands but also taking ownership of their learning trajectories.

Table 4 Student Engagement and Self-Directed Learning Indicators

Learning Behavior Pre-test Mean Post-test Mean Gain Score
Accessing Supplementary Materials 54.2 82.6 +28.4
Participation in Online Discussions 49.8 79.3 +29.5
Completion of Optional Tasks 46.5 76.8 +30.3

Source: Research Data Analysis (2025)

These patterns are further illuminated by qualitative findings that capture students’
evolving attitudes toward learning. Many participants described a transition from passive
reception of information to active exploration of resources. Student S6 noted that “the online
platform gives me freedom to learn again and again until | understand,” highlighting the role
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lII

of digital tools in enabling iterative and self-paced learning. Similarly, S11 expressed that
started to search for additional materials myself because | wanted to perform better in
simulations,” indicating a growing intrinsic motivation to improve. These reflections suggest
that technology not only provides access to information but also stimulates a sense of
responsibility and curiosity in learners.

Classroom observations reinforce this interpretation. During the early stages of the
course, students tended to rely heavily on instructor guidance and showed limited initiative
in engaging with tasks. However, as the intervention progressed, a noticeable shift occurred.
Students began to ask more questions, initiate discussions, and collaborate with peers in
solving case-based problems. The lecturer (L2) observed that “students are now more active
in finding answers, not just waiting for explanations,” pointing to a change in the locus of
control from teacher to learner. This shift is particularly significant in the context of ESP,
where the ability to independently access and apply knowledge is essential for professional
development.

From a theoretical perspective, these findings align closely with the concept of self-
directed learning in digital environments, which emphasizes the role of learners as active
agents in setting goals, selecting strategies, and evaluating outcomes (Sah, 2021; Wilson,
2018). Digital platforms, when effectively designed and implemented, provide the flexibility
and resources necessary for such autonomy to emerge. In this study, features such as
asynchronous access to materials, interactive simulations, and immediate feedback
mechanisms appear to have supported students in managing their own learning processes.
This is consistent with recent research suggesting that technology-enhanced environments
can promote deeper engagement by accommodating diverse learning styles and enabling
personalized learning pathways (Ramalingam et al., 2022; Xie, 2021).

An important dimension of this transformation is the interplay between self-directed
learning and collaborative engagement. While students became more independent, they also
demonstrated increased willingness to engage with peers in meaningful ways. Online
discussion forums and simulation debriefings became spaces for exchanging ideas, clarifying
misunderstandings, and reflecting on performance. Student S1 that “discussing with friends
after simulation helps me understand my mistakes better,” illustrating how social interaction
complements individual learning. This dual dynamic of autonomy and collaboration reflects a
more holistic learning ecology, where knowledge is constructed through both personal effort
and collective inquiry.

Moreover, the integration of technology appears to have altered students’
perceptions of learning itself. Rather than viewing learning as a linear process confined to
classroom sessions, students began to see it as a continuous and flexible activity that extends
beyond formal boundaries. This shift is particularly relevant in the context of healthcare
education, where lifelong learning is a fundamental requirement. By cultivating habits of self-
directed inquiry and active participation, the ESP model implemented in this study
contributes to preparing students not only for immediate academic success but also for
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ongoing professional development.
Integrating Language Learning and Clinical Readiness: Toward a Holistic ESP Model

The integration of findings across quantitative and qualitative phases in this study
points toward a more comprehensive understanding of how English for Specific Purposes
(ESP) can be reoriented to support clinical readiness as a central learning outcome. Rather
than treating language proficiency as an isolated objective, the results suggest that
meaningful gains emerge when linguistic development is embedded within authentic clinical
contexts and supported by technology-mediated learning environments. In this sense, the
study advances a holistic ESP model in which language learning, technological affordances,
and clinical practice are not separate domains but mutually reinforcing dimensions of a
unified pedagogical framework.

The quantitative results provide a foundational layer for this integration,
demonstrating consistent improvements across medical terminology, scenario-based
communication, and student confidence. However, it is through the qualitative data that the
deeper coherence of these outcomes becomes visible. Students did not experience these
gains as discrete achievements; rather, they described a gradual alignment between
“knowing the language” and “being able to act as a healthcare provider.” For instance,
student S8 reflected that “learning English now feels like part of learning to be a nurse, not a
separate subject,” illustrating how language competence became internalized as part of
professional capability. This convergence is critical in understanding clinical readiness not
merely as a set of technical skills, but as an integrated capacity to communicate, reason, and
act appropriately in clinical situations.

The model emerging from this study can be conceptualized through the interaction of
three core dimensions: linguistic competence, technological mediation, and clinical practice.
Linguistic competence encompasses not only vocabulary and grammar but also pragmatic and
discourse-level abilities required for effective communication in healthcare settings.
Technological mediation refers to the use of digital platforms, virtual patient simulations, and
interactive learning tools that create immersive and flexible learning environments. Clinical
practice, in this context, is represented through scenario-based tasks and simulations that
approximate real-world healthcare interactions.

Table 5 A Holistic Model of Technology-Integrated ESP for Clinical Readiness

Dimension Key Features Contribution to Clinical Readiness
Linguistic Medical terminology, discourse, Accurate and context-appropriate
Competence pragmatics communication
Technological Virtual simulations, digital Experiential and flexible learning
Mediation platforms, feedback environment
Clinical Practice Case-based tasks, patient Application of knowledge in realistic

interaction scenarios contexts

Source: Research Data Analysis (2025)
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This integrative model reflects a shift toward a transdisciplinary approach in ESP,
where insights from applied linguistics, medical education, and educational technology
converge. Such an approach resonates with recent discussions on the need for more holistic
and context-sensitive language education, particularly in professional domains. As argued by
Hopkyns et al. (2018) and Wan and Gao (2021), technology-enhanced language learning
enables the creation of authentic and interactive environments that mirror real-world
communication, while Phyak and Sharma (2021) as well as Purwanto and Despita (2022)
emphasize that simulation-based learning fosters experiential engagement and skill
integration in healthcare education. The present study brings these strands together,
demonstrating that when combined within a coherent pedagogical design, they can produce
outcomes that extend beyond traditional measures of language proficiency.

An important implication of this model is the reconceptualization of clinical readiness
as an outcome of language learning. Traditionally, ESP has focused on preparing learners to
use language effectively within specific domains, but it has rarely positioned itself as directly
contributing to professional readiness in a holistic sense. In this study, however, clinical
readiness emerges as a natural extension of contextually grounded language use. Students
who are able to communicate clearly, respond empathetically, and engage in clinical
reasoning in English are, in effect, demonstrating readiness to participate in professional
practice. This perspective aligns with contemporary views of competence as situated and
performative, rather than abstract and decontextualized (Prayogo, 2022; Sung, 2022).

The qualitative data further reveal that this integration is experienced by students as
a process of alignment between learning and identity. As they engage in simulations and case-
based tasks, students begin to see themselves not only as learners of English but as emerging
professionals who use English as a tool for action. Lecturer L1 noted that “students start to
think clinically while speaking, not translating from their first language anymore,” indicating
a shift toward more fluid and context-sensitive communication. This transformation
underscores the importance of designing ESP curricula that do not artificially separate
language from practice, but instead embed it within meaningful professional activities.
Pedagogical and Practical Implications in Developing Contexts

The findings of this study carry significant pedagogical and practical implications,
particularly for health education systems in developing contexts where the alignment
between academic training and professional demands remains an ongoing challenge. One of
the most immediate implications concerns curriculum design. The results suggest that English
for Specific Purposes (ESP) should no longer be positioned as a supplementary or isolated
component within health programs, but rather as an integrated element that directly
contributes to clinical readiness. This requires a deliberate restructuring of curricula to embed
language learning within clinically relevant tasks, such as case-based discussions, patient
simulations, and interdisciplinary communication exercises. In this way, language is not
taught as an abstract system, but as a functional tool for professional practice, enabling
students to simultaneously develop linguistic competence and clinical reasoning.
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From a pedagogical perspective, the study highlights the importance of shifting from
traditional, teacher-centered approaches toward more interactive, student-centered learning
environments. The use of virtual patient simulations, role-play, and digital platforms proved
effective in fostering engagement, autonomy, and contextual understanding. These
approaches resonate with contemporary models of experiential and technology-enhanced
learning, which emphasize active participation and real-world relevance (Sukamto et al.,
2021; Sultana, 2019). However, their successful implementation requires careful instructional
design. Educators must move beyond simply adopting technology and instead focus on how
it can be meaningfully integrated into learning activities that reflect authentic clinical
practices. As observed by lecturer L2, “technology works best when it is connected to clear
learning goals, not just used as an add-on,” underscoring the need for pedagogical
intentionality.

In resource-constrained settings, concerns often arise regarding the feasibility of
implementing technology-integrated models. Yet, the findings of this study suggest that
effective integration does not necessarily depend on high-end infrastructure, but rather on
strategic and context-sensitive use of available resources. For instance, low-cost or open-
access digital platforms, mobile-based applications, and simplified simulation tools can still
provide meaningful learning experiences when aligned with well-designed tasks. Student S6
noted that “even simple online cases helped me practice thinking and speaking like in a real
situation,” indicating that the perceived authenticity of tasks may be more critical than
technological sophistication. This insight is particularly relevant for institutions in developing
countries, where innovation often emerges through adaptation rather than abundance.

Another important implication lies in the role of educators. The integration of
language, technology, and clinical practice demands a redefinition of teaching roles, from
knowledge transmitters to facilitators of learning experiences. ESP instructors need to
develop not only linguistic expertise but also a working understanding of clinical contexts,
while health educators must recognize the centrality of communication skills in professional
competence. This convergence calls for interdisciplinary collaboration, where language
teachers, medical practitioners, and instructional designers work together to create cohesive
learning environments. As highlighted in the interviews, lecturer L1 emphasized that
“collaboration between departments is essential because communication is part of clinical
work, not separate from it.” Such collaboration can help ensure that learning activities are
both linguistically appropriate and clinically relevant.

At the institutional level, these findings point to the need for supportive policies that
encourage innovation in teaching and learning. Educational leaders play a crucial role in
providing the necessary infrastructure, professional development opportunities, and
institutional culture that enable educators to experiment with and sustain new approaches.
Policies that promote the integration of digital tools, recognize the value of simulation-based
learning, and support cross-disciplinary initiatives can significantly enhance the impact of such
models. Furthermore, investment in training programs for educators is essential to build
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capacity in designing and implementing technology-enhanced ESP instruction. Without such
support, even well-designed models may struggle to achieve long-term sustainability.

Beyond the classroom, the implications of this study extend to the broader goal of
strengthening healthcare systems. Graduates who are not only clinically competent but also
able to communicate effectively in English are better equipped to engage with global medical
knowledge, participate in international collaborations, and provide higher-quality patient
care. In multilingual and culturally diverse settings, effective communication can also
contribute to improved patient trust and adherence, ultimately enhancing health outcomes.
In this sense, the integration of ESP and clinical readiness is not merely an educational
concern, but a strategic investment in human resource development within the health sector.

The study underscores the importance of viewing technology not as a solution in itself,
but as part of a broader pedagogical ecosystem. Its effectiveness depends on how it is
embedded within meaningful learning experiences, supported by capable educators, and
aligned with institutional goals. The voices of students and lecturers in this study consistently
point to the value of relevance, interaction, and authenticity in shaping their learning
experiences. By attending to these elements, institutions in developing contexts can adapt
the proposed model in ways that are both feasible and impactful. In doing so, they can move
toward a more integrated and responsive approach to education, one that prepares students
not only to succeed academically but also to navigate the complex realities of professional
healthcare practice.

CONCLUSION

This study concludes that technology-integrated English for Specific Purposes (ESP)
instruction is effective in addressing the longstanding gap between language learning and
clinical readiness in health education by positioning communication competence as an
applied and practice-oriented outcome rather than a purely linguistic achievement. Through
the integration of digital simulations, case-based learning, and interactive platforms,
language development becomes embedded within authentic clinical contexts, enabling
students to simultaneously construct medical knowledge, communicative ability, and
professional confidence. The findings demonstrate that when ESP is designed as an
experiential and technology-mediated process, it not only enhances students’ ability to use
medical English accurately and contextually, but also supports their readiness to engage in
real clinical interactions, including patient communication and interdisciplinary collaboration.
This indicates that clinical readiness can be meaningfully conceptualized as an extension of
contextualized language learning, rather than a separate domain of competence. The study
further offers a conceptual contribution by advancing a holistic ESP model that integrates
linguistic, technological, and clinical dimensions into a coherent pedagogical framework,
thereby extending the traditional scope of ESP toward a more transdisciplinary orientation.
Within the context of developing education systems, this model provides a practical yet
adaptable approach to strengthening the alignment between academic preparation and
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professional healthcare demands, while also highlighting the importance of pedagogical
design and interdisciplinary collaboration in sustaining such innovation.

ETHICAL STATEMENT AND DISCLOSURE

This study was conducted in accordance with established ethical principles, including
informed consent, protection of informants’ confidentiality, and respect for local cultural
values. Special consideration was given to participants from vulnerable groups to ensure their
safety, comfort, and equal rights to participate. No external funding was received, and the
authors declare no conflict of interest. All data and information presented were collected
through valid research methods and have been verified to ensure their accuracy and
reliability. The use of artificial intelligence (Al) was limited to technical assistance for writing
and language editing, without influencing the scientific substance of the work. The authors
express their gratitude to the informants for their valuable insights, and to the anonymous
reviewers for their constructive feedback on an earlier version of this manuscript. The authors
take full responsibility for the content and conclusions of this article.

REFERENCES

Amiroh, R., Mirizon, S., & Eryansyah, E. (2024). Adapting Reading Instruction to Meet the
Needs of Nursing Students: Insights from a Targeted Educational Study. Voices of English
Language Education Society, 8(2). https://doi.org/10.29408/veles.v8i2.24004

Ananta, B. D. B., Sholahuddin, M. F. T., Khotib, D. A., & Farah, R. R. (2025). Need analysis of
English for Specific Purposes (ESP) in Psychology: Identifying linguistics demands for
academic and professional success. English Learning Innovation, 6(1), 108-123.
https://doi.org/10.22219/englie.v6i1.37743

Arifah, I. D. C., Maureen, I. Y., Rofik, A., Puspila, N. K. W., Erifiawan, H., & Mariyamidayati.
(2025). Social Media Platforms in Managing Polarization, Echo Chambers, and
Misinformation Risk in Interreligious Dialogue among Young Generation. Journal of
Social Innovation and Knowledge, 1(2), 193—-225. https://doi.org/10.1163/29502683-
bja00011

Arsyad, S., & Zainil, Y. (2023). Research gap strategies in article introductions of different rank
applied linguistics journals. Studies in English Language and Education, 10(1), 216-234.
https://doi.org/10.24815/siele.v10i1.25302

Bakel, M. van, & Horak, S. (2024). Social capital theory. In A Guide to Key Theories for Human
Resource Management Research (pp. 261-267). Edward Elgar Publishing.
https://doi.org/10.4337/9781035308767.ch33

Brooks, H., Syarif, A. K., Pedley, R., Irmansyah, |., Prawira, B., Lovell, K., Opitasari, C.,,
Ardisasmita, A., Tanjung, I. S., Renwick, L., Salim, S., & Bee, P. (2021). Improving mental
health literacy among young people aged 11-15 years in Java, Indonesia: the co-
development of a culturally-appropriate, user-centred resource (The IMPeTUs
Intervention). Child and Adolescent Psychiatry and Mental Health, 15(1), 56.
https://doi.org/10.1186/s13034-021-00410-5

Chen, H., Rasool, U., Hu, T., & Bhattacharyya, E. (2025). Examining the beliefs of non-native
English-speaking teachers and EFL students about WCF in enhancing writing skills. Acta
Psychologica, 256(12), 105064.

56


https://doi.org/10.29408/veles.v8i2.24004
https://doi.org/10.22219/englie.v6i1.37743
https://doi.org/10.1163/29502683-bja00011
https://doi.org/10.1163/29502683-bja00011
https://doi.org/10.24815/siele.v10i1.25302
https://doi.org/10.4337/9781035308767.ch33
https://doi.org/10.1186/s13034-021-00410-5

Jurnal Penelitian dan Pengabdian kepada Vol. 1 Issue 1 | FEBRUARY 2025
Masyarakat (JPPM)

https://doi.org/https://doi.org/10.1016/j.actpsy.2025.105064

Cheng, A., & Lee, C. (2018). Factors affecting tertiary English learners’ persistence in the self-
directed language learning journey. System, 76(12), 170-182.
https://doi.org/10.1016/j.system.2018.06.001

Daud, A., & Astuti, P. (2023). Beyond the Mainstream: English Camp’s Strategies for Enhancing
English Proficiency of High School Students in Indonesia. European Journal of English
Language Studies, 3(2), 1-11. https://doi.org/10.12973/ejels.3.1.1

Dewaele, J.-M. (2019). The Effect of Classroom Emotions, Attitudes Toward English, and
Teacher Behavior on Willingness to Communicate Among English Foreign Language
Learners. Journal of Language and Social Psychology, 38(4), 523-535.
https://doi.org/10.1177/0261927X19864996

Dewanto, P. A. (2020). The Domestication of Protection. Bijdragen Tot de Taal-, Land- En
Volkenkunde / Journal of the Humanities and Social Sciences of Southeast Asia, 176(4),
504-531. https://doi.org/10.1163/22134379-bja10018

Dewi, H. C. (2021). Code Switching Used by Indonesian Celebrities in Social Media. Deiksis,
13(3), 222-230. https://doi.org/10.30998/deiksis.v13i3.8669

E Madhavi, Lavanya Sivapurapu, Vijayakumar Koppula, Vemuganti Sreehari, & P. B. Esther
Rani. (2023). Developing Learners’ English-Speaking Skills using ICT and Al Tools. Journal
of Advanced Research in Applied Sciences and Engineering Technology, 32(2), 142—-153.
https://doi.org/10.37934/araset.32.2.142153

Erni, Mohamad, M., Azhar, F., & AR, H. F. (2023). The Development of the Inquiry Complexity
Reading Strategy (ICRS) in Online Academic Reading. Theory and Practice in Language
Studies, 13(6), 1349-1359. https://doi.org/10.17507/tpls.1306.03

Fitria, T. N. (2023). English Lecturers’ Difficulties in Teaching English for Specific Purposes (ESP)
in Various Higher Education in Indonesia. Journal of English Teaching and Learning
Issues, 6(1), 65. https://doi.org/10.21043/jetli.v6i1.19178

Flower, L., & Hayes, J. R. (1981). A Cognitive Process Theory of Writing. College Composition
and Communication, 32(4), 365-387. https://doi.org/10.2307/356600

Handayani, F., Zaim, M., & Ardi, H. (2024). Understanding Frontline Needs: Perspective of
Indonesian Nurses on the English Coursebook Materials. LEARN Journal: Language
Education and Acquisition Research Network, 17(2), 392-418.
https://doi.org/10.70730/HSQF3805

Haque, S., Rukmini, D., & Mujyanto, J. (2022). The Nursing Students’ Needs of English for
Specific Purposes to Minimize Difficulty in Learning English. English Education Journal,
12(4), 665-672. https://doi.org/10.15294/eej.v12i4.65391

Harfitt, G. (2019). Community-Based Experiential Learning in Teacher Education. In Oxford
Research  Encyclopedia of Education (p. 12). Oxford University Press.
https://doi.org/10.1093/acrefore/9780190264093.013.986

Hasanah, O., Haryati, R. T. S., Wanda, D., Agustini, N., & Masfuri, M. (2024). Readiness of
nursing students for clinical practice: a literature review. Healthcare in Low-Resource
Settings, 12(130), 13014. https://doi.org/10.4081/hls.2024.13014

Henderson, S. (2021). The legal protection of women migrant domestic workers from the
Philippines and Sri Lanka: an intersectional rights-based approach. International Journal
of Care and Caring, 5(1), 65-83. https://doi.org/10.1332/239788220X15976836167721

Hopkyns, S., Wafa, Z., & and John Hassall, P. (2018). Creative hybridity over linguistic purity:
the status of English in the United Arab Emirates. Asian Englishes, 20(2), 158—169.

57


https://doi.org/https:/doi.org/10.1016/j.actpsy.2025.105064
https://doi.org/10.1016/j.system.2018.06.001
https://doi.org/10.12973/ejels.3.1.1
https://doi.org/10.1177/0261927X19864996
https://doi.org/10.1163/22134379-bja10018
https://doi.org/10.30998/deiksis.v13i3.8669
https://doi.org/10.37934/araset.32.2.142153
https://doi.org/10.17507/tpls.1306.03
https://doi.org/10.21043/jetli.v6i1.19178
https://doi.org/10.2307/356600
https://doi.org/10.70730/HSQF3805
https://doi.org/10.15294/eej.v12i4.65391
https://doi.org/10.1093/acrefore/9780190264093.013.986
https://doi.org/10.4081/hls.2024.13014
https://doi.org/10.1332/239788220X15976836167721

Jurnal Penelitian dan Pengabdian kepada Vol. 1 Issue 1 | FEBRUARY 2025
Masyarakat (JPPM)

https://doi.org/10.1080/13488678.2017.1415518

Husna, A. H., & Hindriyastuti, S. (2023). Need Analysis on Therapeutic Communication of
Palliative Nursing in English for Specific Purposes (ESP). English Education:Journal of
English Teaching and Research, 8(1), 43-54. https://doi.org/10.29407/jetar.v8i1.18570

Juliana, J., Nushur, R. D., Yanti, N., & Pandey, G. P. (2025). Aligning English Language Teaching
with Nursing Students’ Needs in Indonesia: A Classroom-Based Need Analysis. Jo-ELT
(Journal of English Language Teaching) Fakultas Pendidikan Bahasa & Seni Prodi
Pendidikan Bahasa Inggris IKIP, 12(2), 550-562. https://doi.org/10.33394/jo-
elt.v12i2.18051

Kailani, A., Emi Emilia, Gin Gin Gustine, Gin Gin Gustine, & Rojab Siti Rodliyah. (2025). From
Classroom to Clinic: An Analysis of English for Nursing Curriculum in Indonesia. English
Review: Journal of English Education, 13(2), 735-748.
https://doi.org/10.25134/erjee.v13i2.11545

Kekeya, J. (2021). Qualitative case study research design: The commonalities and differences
between collective, intrinsic and instrumental case studies. Contemporary PNG Studies,
36(2), 28-37. https://doi.org/10.3316/informit.356219476950585

Khotimah, K., Widiati, U., Mustofa, M., & Ubaidillah, M. F. (2019). Autonomous English
learning: Teachers’ and students’ perceptions. Indonesian Journal of Applied Linguistics,
9(2), 371-381. https://doi.org/10.17509/ijal.v9i2.20234

Lestari, I. W., Sa’idah, S., Zumrudiana, A., & Fatoni, M. (2022). Pre-Service English Teachers’
Perceptions on the Integration of Mobile Assisted Language Learning (MALL) During
Virtual Teaching Internship. ELite Journal : International Journal of Education, Language
and Literature, 2(2), 79-86. https://doi.org/10.26740/elitejournal.v2n2.p79-86

Licking, M. (2023). Introductory Essay: At Home and Afar — Malay-Indonesian Cosmopolitan
Muslim Identities in Contemporary and Historical Mobility. International Journal of Islam
in Asia, 2(2), 99-113. https://doi.org/10.1163/25899996-20223004

Mashudi, A., Indah, R. N., & Syaifulloh, B. (2023). Syllabus Design of English Club: Fostering
Joyful Extracurricular for Tenth Graders. Journal of Languages and Language Teaching,
11(2), 297-307. https://doi.org/10.33394/jollt.v11i2.7211

Nassaji, Hossein. (2021). Effect sizes in quantitative and qualitative research. Language
Teaching Research, 25(5), 681-684. https://doi.org/10.1177/13621688211040882

Nasution, D. S., Syarif, H., & Zainil, Y. (2023). Multifaceted Challenges Encountered by English
for Specific Purposes (ESP) Lecturers in the Context of Pedagogical Instruction: A
Comprehensive Case Study. Journal of English Language and Education, 8(2), 121-130.
https://doi.org/10.31004/jele.v8i2.452

Nguyen, V., & Stracke, E. (2021). Learning experiences in and outside class by successful
Vietnamese tertiary students studying English as a foreign language. Innovation in
Language Learning and Teaching, 15(4), 321-333.
https://doi.org/10.1080/17501229.2020.1801692

Nurhidayah, L., Alam, S., Utomo, N. A., & Suntoro, A. (2024). Indonesia’s Just Energy
Transition: The Societal Implications of Policy and Legislation on Renewable Energy.
Climate Law, 14(1), 36—66. https://doi.org/10.1163/18786561-bja10047

Phyak, P., & Sharma, B. K. (2021). Regimes of linguistic entrepreneurship: neoliberalism, the
entanglement of language ideologies and affective regime in language education policy.
Multilingua, 40(2), 199-224. https://doi.org/10.1515/multi-2020-0031

Prasetya, R. E. (2024). Unreadiness in the Student-Centered English Language Learning

58


https://doi.org/10.1080/13488678.2017.1415518
https://doi.org/10.29407/jetar.v8i1.18570
https://doi.org/10.33394/jo-elt.v12i2.18051
https://doi.org/10.33394/jo-elt.v12i2.18051
https://doi.org/10.25134/erjee.v13i2.11545
https://doi.org/10.3316/informit.356219476950585
https://doi.org/10.17509/ijal.v9i2.20234
https://doi.org/10.26740/elitejournal.v2n2.p79-86
https://doi.org/10.1163/25899996-20223004
https://doi.org/10.33394/jollt.v11i2.7211
https://doi.org/10.1177/13621688211040882
https://doi.org/10.31004/jele.v8i2.452
https://doi.org/10.1080/17501229.2020.1801692
https://doi.org/10.1163/18786561-bja10047
https://doi.org/10.1515/multi-2020-0031

Jurnal Penelitian dan Pengabdian kepada Vol. 1 Issue 1 | FEBRUARY 2025
Masyarakat (JPPM)

Context in the Age of Online Learning. Journal of English Teaching, Literature, and
Applied Linguistics, 8(2), 124. https://doi.org/10.30587/jetlal.v8i2.6242

Pratiwi, S. A., & Firdaus, M. (2025). Effectiveness of Mobile-Assisted Language Learning on
EFL Students’ Reading Comprehension. Global Expert: Jurnal Bahasa Dan Sastra, 13(1),
32-36. https://doi.org/10.36982/jge.v13i1.5426

Prayogo, J. A. (2022). English Language Teaching in Indonesia in the 21st Century: What Needs
Reinforcing and Enhancing for the Teachers. KnE Social Sciences, 22(1), 12-22.
https://doi.org/10.18502/kss.v7i7.10645

Purwanto, M. B., & Despita, D. (2022). The Efficacy of Learning Community in Learning English
Speaking Skill. Language and Education Journal, 7(2), 87-99.
https://doi.org/10.52237/d846e551

Putra, I. G. A. C. S., & Tustiawati, I. A. M. (2024). Language Attitudes and Practices in
Multilingual Setting: A Case Study of University Students in Bali. Lingua Cultura, 18(1),
89-96. https://doi.org/10.21512/Ic.v18i1.11506

Putri, D., Sumarni, T., Sukmawati, I. D., & Kristanto, B. (2025). Foreign language anxiety and
nursing clinical communication competence in Indonesian pre-elementary nursing
students: A mixed methods study. Journal of Language and Pragmatics Studies, 4(1), 1—
13. https://doi.org/10.58881/jlps.v4i1.69

Putri, I. G. A. V. W., & Nurita, W. (2021). Critical condition in Balinese lexicon extinction.
Journal  of  Language and  Linguistic ~ Studies, 17(4), 1773-1786.
https://doi.org/10.52462/jlls.129

Rafig, K. R. M., Hashim, H., & Yunus, M. M. (2021). Sustaining Education with Mobile Learning
for English for Specific Purposes (ESP): A Systematic Review (2012—-2021). Sustainability,
13(17), 9768. https://doi.org/10.3390/su13179768

Raharjo, R., & Lestari, H. (2020). Animation Concept as a Media to Increase Awareness of
Gender-Based Violence against Women with Intellectual Disabilities. IJDS Indonesian
Journal of Disability Studies, 10(2), 213-226.
https://doi.org/10.21776/ub.ijds.2023.10.02.7

Rahayu, R., Juita, V., & Rahman, A. (2023). Financial literacy, digital financial literacy and
women’s economic empowerment: Study in West sumatera, Indonesia. Journal of
Telecommunications and the Digital Economy, 11(2), 118-138.
https://doi.org/10.3316/informit.132580869719535

Rahmawati, H. N., & Mar’an, D. A. (2024). Teachers’ Teaching Strategies in ESP: A Descriptive
Study at Malahayati University. Journal Corner of Education, Linguistics, and Literature,
4(1), 11-22. https://doi.org/10.54012/jcell.v4i001.357

Ramalingam, S., Yunus, M. M., & Hashim, H. (2022). Blended Learning Strategies for
Sustainable English as a Second Language Education: A Systematic Review. Sustainability,
14(13), 8051. https://doi.org/10.3390/su14138051

Renandya, W. A., Hamied, F. A., & Joko, N. (2018). English Language Proficiency in Indonesia :
Issues and  Prospects. The Journal of AsiaTEFL, 15(3), 618-629.
https://doi.org/10.18823/asiatefl.2018.15.3.4.618

Rinawati, R., Trisnadi, S., & Murwantono, D. (2022). Needs Analysis of English for Medical
Purposes: A Student Perspective. Language Circle: Journal of Language and Literature,
16(2), 348-356. https://doi.org/10.15294/Ic.v16i2.35445

Sah, P. K. (2021). Reproduction of nationalist and neoliberal ideologies in Nepal’s language
and literacy policies. Asia Pacific Journal of Education, 41(2), 238-252.

59


https://doi.org/10.30587/jetlal.v8i2.6242
https://doi.org/10.36982/jge.v13i1.5426
https://doi.org/10.18502/kss.v7i7.10645
https://doi.org/10.52237/d846e551
https://doi.org/10.21512/lc.v18i1.11506
https://doi.org/10.58881/jlps.v4i1.69
https://doi.org/10.52462/jlls.129
https://doi.org/10.3390/su13179768
https://doi.org/10.21776/ub.ijds.2023.10.02.7
https://doi.org/10.3316/informit.132580869719535
https://doi.org/10.54012/jcell.v4i001.357
https://doi.org/10.3390/su14138051
https://doi.org/10.18823/asiatefl.2018.15.3.4.618
https://doi.org/10.15294/lc.v16i2.35445

Jurnal Penelitian dan Pengabdian kepada Vol. 1 Issue 1 | FEBRUARY 2025
Masyarakat (JPPM)

https://doi.org/10.1080/02188791.2020.1751063

Sebong, P. H., Pardosi, J., Goldman, R. E., Suryo, A. P., Susianto, I. A., & Meliala, A. (2025).
Identifying Physician Public Health Competencies to Address Healthcare Needs in
Underserved, Border, and Outer Island Areas of Indonesia: A Rapid Assessment.
Teaching and Learning in Medicine, 37(3), 363-374.
https://doi.org/10.1080/10401334.2024.2353573

Sukamto, K. E., Nicolau, M. F. S., Rani, K. R. V., & Sugiyanta, S. (2021). Language use, language
attitude, and identity: Perceptions of high school students attending an international
school in Jakarta. Studies in English Language and Education, 8(1), 381-396.
https://doi.org/10.24815/siele.v8i1.17608

Sultana, N. (2019). Language assessment literacy: an uncharted area for the English language
teachers in  Bangladesh. Language  Testing in  Asia, 9(1), 1-10.
https://doi.org/10.1186/s40468-019-0077-8

Sung, C. C. M. (2022). English only or more?: Language ideologies of international students in
an EMI university in multilingual Hong Kong. Current Issues in Language Planning, 23(3),
275-295. https://doi.org/10.1080/14664208.2021.1986299

Sutisna, E., & Vonti, L. H. (2020). Innovation Development Strategy for Hybrid Learning-Based
English Teaching and Learning. English Review: Journal of English Education, 9(1), 103—
114. https://doi.org/10.25134/erjee.v9i1.3783

Tohari, D. R. (2024). Comparison of Indonesian students’ experiences in Japan and Indonesia:
understanding global governance and self-efficacy in work readiness. Journal of
Contemporary East Asia Studies, 13(1), 91-117.
https://doi.org/10.1080/24761028.2025.2471125

Utami, R. Y., Yulfi, H., Lubis, M., & Isnayanti, D. (2025). Indonesian medical students’
experiences and challenges of enhancing information literacy skills: a mixed-method
study. Korean Journal of Medical Education, 37(3), 303-317.
https://doi.org/10.3946/kjme.2025.343

Wan, Z., & Gao, X. (Andy). (2021). ‘Home away from home’: understanding Chinese parents’
ideological beliefs and involvement in international school students’ language learning.
Current Issues in Language Planning, 22(5), 495-515.
https://doi.org/10.1080/14664208.2021.1882767

Widyawati, S., Budiningsih, S., & Jusuf, A. (2022). Clinical Stage Students’ Readiness and
Perception Towards Self-Directed Learning. Jurnal Pendidikan Kedokteran Indonesia: The
Indonesian Journal of Medical Education, 11(2), 119.
https://doi.org/10.22146/jpki.44499

Wilson, A. (2018). International tourism and (linguistic) accommodation: Convergence
towards and through English in tourist information interactions. Anglophonia, 25(25),
987-1000. https://doi.org/10.4000/anglophonia.1377

Word, J., & Park, S. M. (2015). The new public service? Empirical research on job choice
motivation in the nonprofit sector. Personnel Review, 44(1), 91-118.
https://doi.org/10.1108/PR-07-2012-0120

Xie, R. (2021). The Effectiveness of Total Physical Response (TPR) on Teaching English to Young
Learners. Journal of Language Teaching and Research, 12(2), 293-309.
https://doi.org/10.17507/jltr.1202.11

Yamin, M., Setiawan, S., Anam, S., & Kurnia, F. D. (2020). Critical Thinking in Language Planning
for Local Languages Maintenance: Evidence from Banjarese, Indonesia TT - Critical

60


https://doi.org/10.1080/02188791.2020.1751063
https://doi.org/10.1080/10401334.2024.2353573
https://doi.org/10.24815/siele.v8i1.17608
https://doi.org/10.1186/s40468-019-0077-8
https://doi.org/10.1080/14664208.2021.1986299
https://doi.org/10.25134/erjee.v9i1.3783
https://doi.org/10.1080/24761028.2025.2471125
https://doi.org/10.3946/kjme.2025.343
https://doi.org/10.1080/14664208.2021.1882767
https://doi.org/10.22146/jpki.44499
https://doi.org/10.4000/anglophonia.1377
https://doi.org/10.1108/PR-07-2012-0120
https://doi.org/10.17507/jltr.1202.11

Jurnal Penelitian dan Pengabdian kepada Vol. 1 Issue 1 | FEBRUARY 2025
Masyarakat (JPPM)

Thinking in Language Planning for Local Languages Maintenance: Evidence from
Banjarese, Indonesia. Mdrsjrns, 11(5), 179-199. https://doi.org/10.29252/LRR.11.5.179

Yates, L. (2022). How everyday life matters: everyday politics, everyday consumption and
social change. Consumption and Society, 1(1), 144-169.
https://doi.org/10.1332/MBPU6295

Zakian, M., Xodabande, I., Valizadeh, M., & Yousefvand, M. (2022). Out-of-the-classroom
learning of English vocabulary by EFL learners: investigating the effectiveness of mobile
assisted learning with digital flashcards. Asian-Pacific Journal of Second and Foreign
Language Education, 7(1), 16. https://doi.org/10.1186/s40862-022-00143-8

61


https://doi.org/10.29252/LRR.11.5.179
https://doi.org/10.1332/MBPU6295
https://doi.org/10.1186/s40862-022-00143-8

